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ABSTRACT 



The attitudes and practices of teachers of English in an 
elementary school in India were studied through a questionnaire completed by 
all 11 teachers who taught the English classes in grades 1 through 5. The 
survey elicited data about participants' beliefs about teaching English and 
their instructional and assessment practices. Teachers believed that students 
should learn to communicate freely in English and were well aware of the 
importance of English as a national language for India. Teachers used the 
same texts, planned the curriculum together, and followed a similar schedule. 
Teachers graded all assignments, and gave frequent tests. All of the 
assessments had a primary focus on writing. Teachers were not enthusiastic 
about the frequent testing required because they thought testing adversely 
affected the time spent on learning. Eight of the 11 teachers said they spent 
little time assessing listening skills. As a result, teacher beliefs seemed 
to be at variance with assessment practices. Teachers' avowed beliefs in the 
importance of being a proficient speaker of English were not supported by 
their testing practices. (SLD) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 



TM033502 ed 459 205 



1 



Assessment And Testing In An English Classroom In India 



U.S. DEPARTMENT OF EDUCATION 
0«iC6 of Educational Research and Improvement 
EDUCATIONAL RESOURCES INFORMATION 
T CENTER (ERIC) 

(2 This document has been reproduced as 
received from the person or organization 
originating it. 

□ Minor changes have been made to 
improve reproduction quality. 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 



• Points of view or opinions stated in this 
document do not necessarily represen) 
official OERI position or policy. 



TO THE EDUCATIONAL RESOURCES 

information center (ERIC) 

1 



Hema Ramanathan 
Butler University 
4600 Sunset Avenue 
Indianapolis 
IN 46208 
317-940-9590 
(Fax)317-9406481 
hramanat@, butler.edu 



Paper presented at the annual meeting of the Midwestern Educational Research 



Association, Chicago, October 24-27, 2001. 



BEST COPY AVAILABLE 




2 



2 



Assessment And Testing In An English Classroom In India 

The natural connection between learning and assessment is that students are encouraged 
to acquire new skills and knowledge (Tanner, 2001). Post-instruction assessment ensures that the 
student’s progress is documented and this information is used to improve the quality of teaching 
and learning. Four essential components to implementing classroom assessment are purpose, 
measurement, evaluation and use (McMillan, 2001). 

Two major sources of influence affect the decision made about testing and grading. First, 
the teacher’s beliefs and values about teaching explain how and why specific practices are used. 
Second, pressures external to the teacher, such as school grading policies, parental demand and 
large-scale high-stakes testing, are often in constant tension with the teacher’s beliefs (McMillan 
& Workman, 1999). 

This paper describes the assessment pattern of an elementary school in India. The 
respondents’ stated purposes of teaching English are analyzed in relation to the emphases of 
receptive and productive skills in the assessments and how this information is deployed. 

Methodology 

An English-medium K-12 private school in a metropolitan city in India with a total 
student strength of over 3,000, committed to a language immersion approach with time-on- 
English tasks a priority, was the focus of this study. The entire faculty of 1 1 teachers who taught 
all the English classes in grades 1-5, and impacted about 900 students participated in the study. 

The survey of 32 items was designed with a mixture of open-ended and closed questions 
including prompts, providing for individual responses. Among other themes, the survey elicited 
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data about (a) participants’ beliefs about teaching English; (b) classroom focus on speaking, 
listening; reading and writing skills; and (c) assessments and testing practices in the school. 

The participants, the chair of the English department and the principal of the school 
studied the complied data for member checks. The data were then coded and analyzed by the 
researcher. 

Results 

Purposes of studying English 

Results of the survey showed clearly that the teachers held the beliefs that students 
“should learn to communicate freely (in) and to understand (English)”. They were well aware of 
the importance of English internationally and in India as “a common language throughout the 
world spoken by one-tenth of human population” and “the first language in our country (India).” 
They awarded its place as “the best medium of communication between people of different 
nationalities,” “the language of the international aviation” and “the unofficial first language of 
international sports.” 

There was an overall consensus on the ability of English to open doors for the students. 
The instrumental value placed on the language was obvious in statements such as English helps 
us “to exploit the various opportunities offered all around the globe” and “to keep pace with 
developments in science, technology and other fields of study.” In the microcosmic world of the 
school, the teachers did not lose sight of their students’ need to master the language as a 
requirement for academic success. As one respondent stated, “It helps the pupils a lot to learn 
subjects like science, social studies, etc.” 
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Description of assessment patterns 

All the teachers teaching a grade level used the same textbooks, planned the curriculum 
together and followed a similar schedule. The students were required to take biweekly 
assignments which were between 15 and 40 minutes duration. At the end of every testing period, 
of about 14 weeks, students in different sections of the same grade levels took common 
examinations set by the teachers in consultation with each other. 

All 1 1 respondents stated that they graded every assignment. Prestigious awards and 
merit cards are issued to students at the end of the academic year. The grades in these 
assignments and end-of-term examinations are used to compute eligibility. It was therefore 
deemed necessary to grade each assignment and maintain accurate records. 

Respondents were not enthusiastic about such frequent testing because it adversely 
affected the time spent on learning. They felt that the testing could be more effective if the 
strength of the class were closer to 30 than 50. 

Assessment of skills 

Survey data showed that all the assessments had a primary focus on writing. Two 
teachers said that every assessment also had a reading comprehension component while four 
others said that an average of 35% of the assessments focused on reading comprehension. But 
five others (almost 50% of teachers) said the assessments had no reading component attached to 
them except for the questions that prompt writing. Comprehension and understanding that are 
part of the reading act were thus given very little importance. 

Eight of the 1 1 teachers said that they spent no time or 0% of class time assessing 
listening skills. Two of the teachers said maybe 10% of their time was spent on listening 
comprehension. One teacher did not respond to the question. 
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None of the assessments focused on speaking skills. Therefore, there was no basis from 
which to evaluate oral language. 

Use of testing information 

The respondents used the bi-weekly assignments and end-of-term examinations for a 
variety of purposes including diagnosis, grading and instruction. The assignments are provided 
students opportunities to practice two skills: (a) They were able to time their responses without 
going over the allotted time, (b) Students learnt from each other when they compared their 
answers. 

The assignments were seen as preparation for the term-end exams. For the most part, 
these assignments were opportunities for students to ‘regurgitate’ material that the teachers had 
given the students as part of their instruction. They focused on limited material and tested the 
short-term memory of the students without developing their written or oral communication skills. 

If they wanted their students to study all the material, they ensured that the assignments 
cover all the material so that students did not do selective learning but were well-equipped to 
tackle the cumulative material required for terminal exams. 

Planning instructional design was done with more care. While making up the test, they 
used more than conventional letters and sentences and incorporated figures, diagrams and flash 
cards. 

At a diagnostic level, teachers assured themselves that students could read and respond 
correctly to questions. They decided what topics need to be revisited and how often for better 
learning and tested other areas in which no written material is available. They also 
communicated expectations, such as reminding students to write complete sentences. 
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Discussion 

Auditing of skills appears to be the chief purpose of the assessment system in this school. 
Thus the other uses of diagnosis and planning instruction are not given weightage. This is 
apparently due to the external requirement of the grades being used to report achievement rather 
than learning. Other factors of grading such as effort and improvement are not considered as part 
of the assessment policy. 

Teacher beliefs seem to be at variance with assessment practices. Though they would like 
their students to be proficient speakers of the language, the lack of assessment and reporting of 
English oral skills in the school system is a comment on how low on a scale of importance these 
skills are placed, and creates a divide between purpose and implementation. 

If teachers wish to bridge the gap between purpose and implementation, the curriculum 
must be re-ffamed to include oral and listening skills. Each lesson must include objectives aimed 
at these skills. The importance placed on these skills will be communicated to parents when they 
are included in the reporting scheme every grading period. 

Teacher expectations and behavior affect student learning. With a lack of specific 
expectation for speaking and listening skill levels there is non-systematic assessment of 
proficiency. Therefore, it is less likely that students will focus on the significance of the task. 
This in turn may cause teachers to see their students achieving less than they should, leading to 
professional dissatisfaction and frustration. 




7 



V" 



7 



BIBLIOGRAPHY 

Tanner, D. (2001). Assessing Academic Achievement. Boston: Allyn and Bacon 
McMillan, J.H. (2001). Classroom Assessment: Principles and Practices for Effective 
Instruction. Boston: Allyn and Bacon 

McMillan, J. H. and Workman, D. (1999). Teachers' Classroom Assessment and Grading 
Practices: Phase 2. Richmond, VA: Metropolitan Educational Research Consortium. 



TM033502 



U.S. Department of Education 

Office of Educational Research and Improvement 
(OERI) 

National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 



Reproduction Release 

(Specific Document) 

I. DOCUMENT IDENTIFICATION: 



Title: Assessment And Testing In An English Classroom In India 



Author(s): Hema Ramanathan 



Corporate Source: 



Publication Date: 2002 



II. REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational 
community, documents announced in the monthly abstract journal of the ERIC system, Resources in Education 
(RIE), are usually made available to users in microfiche, reproduced paper copy, and electronic media, and sold 
through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following 
three options and sign in the indicated space following. 



The sample sticker shown below i 
will be affixed to all Level 1 
documents 


The sample sticker shown below will be t 
affixed to all Level 2A documents 


The sample sticker shown below will be 
affixed to all Level 2B documents 








Level 1 


Level 2A 


Level 2B 


.X 






Check here for Level 1 release, 
permitting reproduction and 
dissemination in microfiche or other 
ERIC archival media (e.g, 
electronic) and paper copy. 


Check here for Level 2A release, permitting 
reproduction and dissemination in microfiche 
and in electronic media for ERIC archival 
collection subscribers only 


Check here for Level 2B release, permitting * 
reproduction and dissemination in microfiche^ 
only 



Documents will be processed as indicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 



I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and I 
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by j 

persons other than ERIC employees and its system contractors requires permission from the copyright holder. 
Exception is made for non-profit reproduction by libraries and other service agencies to satisfy information needs \ 
of educators in response to discrete inquiries. 


Signature: I 


Printed Name/Position/Title: 
Hema Ramanathan 
Assistant Professor 


Organization/Address: 

Butler University 

4600 Sunset Avenue i 

Indianapolis 

IN 46208 


Telephone: 317-940-9590 


Fax: 

3 1 7-940-648 1 


E-mail Address: 
hramanat@butler . edu 


Date: [ 

Dec. 11,2001 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from 
another source, please provide the following information regarding the availability of the document. (ERIC will not 
announce a document unless it is publicly available, and a dependable source can be specified. Contributors should 
also be aware that ERIC selection criteria are significantly more stringent for documents that cannot be made 
available through EDRS.) 




IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the 
appropriate name and address: 



i Name: 



Address: 



O 



